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LifeWorks: Behavioral Health in the Classroom. Authors Nancy DiNatale and Hennie Shore.
The book was written to help educators, counselors, school professionals and families identify
students struggling with behavioral health problems that interfere with successful learning. It
provides students with the information they need to help them understand, recognize, and cope
with the negative effects of common problems like anger, depression, substance abuse, and self
esteem.

Positive Discipline

Punished by Rewards: The Trouble with Gold Stars, Incentive Plans, A’s, Praise, and Other
Bribes. Author: Alfie Kohn. This book discusses how incentive programs can change behavior in
the short term, but have little effect on long term discipline. Kohn describes strategies to
maintain discipline without using programs that could hinder discipline.

Positive Discipline: A Teacher’s A-Z Guide, Revised 2™ Edition. Authors: Jane Nelsen, Linda
Escobar, Kate Ortolano, Roslyn Duffy, and Deborah Owen-Sohocki. This book is applicable to
all grade levels and address modern day problem. The book also has practical solutions for
establish an effective learning environment.

Assertive Discipline: Positive Behavior Management for Today’s Classroom, 3" Edition.
Authors: Lee Canter and Marlene Canter.

Discipline in the Secondary Classroom: A Positive Approach to Behavior Management, 2
Edition. Author: Randall Sprick, Ph.D. The book includes nine chapters covering everything
from creating a vision for classroom behavior to responding to misbehavior calmly and
consistently.

Miscellaneous

Freaks, Geeks, & Asperger Syndrome: A User Guide to Adolescence. Author: Luke Jackson.
This book is based on the school experience of a student with Asperger Syndrome and describes
strategies for working with students with Autism.

A Framework for Understanding Poverty. Author: Ruby Payne, Ph.D. This book is a guide for
professionals to try and understand the effects of poverty on people. The book has charts, tables,
questionnaires that not only describe the effects of poverty, but also provide strategies on how to
reduce the impact on peoples lives.
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Chapter 6

Discussion and Conclusion

Introduction

The process of the special project has been a two semester journey with lots of
formidable obstacles and challenges. I have learned quite a lot from the experience of making a
special project manual. The start of the project came with a question of what could I research that
would help impact the learning environment in which I work. Naturally, I choose crisis
intervention strategies for general educators because it has been a large part of my teaching
experience and I feel there is a need to provide better crisis intervention strategies for educators.

Once I had chosen my subject, myself as well as my classmates started the long process
of writing chapters one (introduction), two (literature review), and three (methodology) of our
special project. I would say that the most difficult part of this project is the technical writing and
piecing the research together in an organized fashion.

The purpose of the project is to develop a crisis intervention manual for general education
teachers working with students with emotional and behavioral disorders. However, the manual
can be used to support non-disabled students in the general education classroom too. The manual
would or can be generalized enough that the techniques used can be applied to any student in a
crisis state.

Through strenuous research of crisis intervention strategies I focused on the strategies
that were reoccurring in the sources and included them in my manual. My main focus for the
manual is to make it user friendly and an easy reference for teachers in the general education

classroom.
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Potential Positive Outcomes of the use of the Manual

The ideal usage of the crisis intervention manual would be for general educators to read
and study the strategies described in the manual prior to possible crisis interventions. The manual
can be used to modify and prevent crisis situations prior to complete student escalation. The
manual can also be used in conjunction with a positive behavior support system that is in the

school system.

The real ideal usage of this manual would be when it could be incorporated into staff
development training. Staff development is almost non-existent because of the lack of funding.
The issue in public schools is that a small number of general educators are trained in crisis
intervention strategies. The manual that I created has baseline interventions that can be used by a
general educator with a minimal amount of training. The research that was conducted for this
manual is also based on scientific research that supports the use crisis intervention strategies in
the classroom. The manual could have positive outcomes in the school with regard to discipline

and the overall health of the learning environment.

Potential Drawbacks to the Manual

There are factors that could lead to potential drawbacks in the research conducted or
collected for the manual. A few drawbacks to the implementation of the manual that I foresee
include the following: 1) Teachers reluctance to participate in filling out the survey and 2)
Establishing what are the most effective crisis intervention strategies for the high school setting.
These are two potential drawbacks that I could foresee in conducting my research. I also see the
reluctance of veteran teachers implementation of the proposed crisis intervention strategies in
their classroom and possibly the reluctance of the school corporation to implement my manual

into the classroom.
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Conclusion

The purpose of the study was to investigate current crisis intervention strategies used in
general education classrooms and to identify crisis intervention techniques effectively used in
high school settings. General education teachers completed a survey designed for the purpose of
current investigation. The results of the survey were used to develop a crisis intervention manual
that would enhance general education teachers’ understanding of emotional and behavioral
disorders, inform the importance of the use of crisis intervention strategies in the high school
setting, and provide effective crisis intervention strategies identified by their colleague teachers

and previous literature.
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Submit the original request to: Institutional Review Board (IRB), Ernest C. Young Hall
10th Floor, Room 1032
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Appendix C

Timeline

September

¢ IRB application 9/28/2010
¢ Letter of recommendation from the principal 9/28/2010
¢ Proposal of the Special Education Faculty (Draft) 9/28/2010

October
¢ First Draft of Literary Review (Work on from Sept. to October 19, 2010)
¢  First Draft of Methodology (Work on from Sept. to November 2, 2010)
¢ Outline of Special Project
November
o Finalized Draft of first 3 chapters (Due 11/16/2010)
s PowerPoint presentation (Due 11/30/2010)
December
o Continue to focus on first 3 chapters (Present to 12/22/2010)
¢ Recrult adults for survey and pictures ( IRB approval)
¢ Presentation (11/30/2010)
January
o Work on chapters 4 and S (01/25/2011 to 03/30/2011)
¢ Start putting manual together {01/25/2011 to 03/30/2011)
February
* Continue to work to finalize project and paper (01/25/2011 to 03/30/2011)
March
* Turn in finalized copy of project and paper (01/25/2011 to 03/30/2011)
April
e Presentations
May

¢ Graduate
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Teacher Survey on Crisis Intervention Strategies

1. What does crisis intervention strategies in the cducational setting mean to you”

2. Give me an example of a time when you were able to successtully communicate
with a student, even when that individual may not have personally liked vou.

Why was it successful?

3. Explair . atime when your active listening skills really paid off for you. maybe
a time when other people missed the key idea being expressed

Why was active listening successful and do you use when talking 1o students”
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4. How do you ensure that somcone understands what you are saying?

5. Give an example of a time when you were successful in communicating with a
difficult student or circumstance.

What made it successful?

6. Give me a specific example of a time when you had 10 engage with an acting out
student.

What technique did you use to redirect the student back to the behavior that you wish to
see in the classroom?

7. Do you ever give students time to make a decision withoutl becoming aggressive
'in a high stress situation?
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8. What de-escalation technigues do you implement in your classroom and why do
you use them with your students?

9. What de-escalalion techniques would you like to know more about to implement
into your classroom?

10. What do you see as the biggest barrier to conflict resolution between students and
teachers?

Please make any additional comments on the lines provided
below:
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Appendix F

PURDUE

UNIVERSITY HUMAN RESEARCH PROTECTION PROG RAM
INST ITUTIONAL REVIEW BOARDS

To: JEONG-iL CHO
NF

From: RICHARD MATTES, Chair
Social Science IRB

Date: 10/2712010

Committee Action: Exemption Granted

IRB Action Date: 10/26/2010

IRB Protocol #: 1010009743

Study Title:

Crisis Intervention Strategies for General Education Teachers Working with Students with Emotiona
Disorders

The above-referenced protocol is considered exempt after review by the Institutional Review Board pursuant to
Federal regulations, 45 CFR Part 46.101(b)(2) .

If you wish to revise or amend the protocol, please submit a revision request to the IRB for consideration. Please
contact our office if you have any questions.

We

wish you good luck with your work. Please retain copy of this letter for your records.

Below is a list of best practices that you should be aware of and keep in mind when conducting your research.

Cat

egory 1

Written permission from preschools, primary and/or secondary schoois should be obtained prior to the investigator
engaging in research, such as recruitment and conducting research procedures. If the written permission was not
submitted with the protocol at the time of IRB review (e.g., the school would not issue the letter without proof of
IRB approval), the investigator must submit the written permission to the IRB office immediately upon receipt from
the school. This is a Human Research Protection Program requirement.

Categories 2 and 3

Surveys and data collection instruments should note that only paricipants 18 years of age and over are eligible to
participate in the research, state that participation is voluntary and that any questions may be skipped, and include
the investigator's name and contact information.

Investigators should explain to participants the amount of time required to participate. Additionally, they should
explain to participants how confidentiality will be maintained or if it will not be maintained.

When conducting focus group research, investigators cannot guarantee that all participants in the focus group will
maintain the confidentiality of other group participants. The investigator should make participants aware of this
potential for breach of confidentiality.

103




INTERVENTION STRATIGIES FOR EDUCATION TEACHERS 104

*  Wiritten permission from businesses, preschools, primary and/or secondary schools should be obtained prior to
the Investigator engaging In research, such as recruitment and conducting research procedures. If the written
permission was not submitted with the protocol at the time of IRB review (e.g., the school would not issue the leiter
without proof of IRB approval), the investigator must submit the written permission to the IRB office immediately
upon receipt from the school. This is a Human Research Protection Program requirement.

Category 6

»  Surveys and dala collection instruments should note that participation is voluntary.

* Surveys and data collection instruments should note that participants may skip any questions.

*  When laste testing foods which are highly allergenic (e.g., peanuts, milk, etc.) investigators should disclose the
possibility of a reaclion to potential subjects.

General

*  To recruit from Purdue University classrooms, the instructor and all others associated with conduct of the
course (e.g., teaching assistants) must not be present during announcement of the research opportunity or H
any recruitment aclivity. This may be accomplished by announcing, in advance, that class will either start later {
than usual or end earlier than usual so this aclivity may occur. It should be emphasized that attendance at the
announcement and recruitment are voluntary and the students attendance and enroliment decision will not be
known by those administering the course.

«  When conducting human subjects research at non-Purdue colleges and universities, investigators are urged to
contact that instilution#s IRB to determine requirements for conducting research at that institution.

*  When conducling human subjecls research in places of business, investigators mus! obtain wrillen permission
from an appropriate authority from the business prior to engaging in research activities such as recruitment or
conducling study procedures.
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Appendix H

Instructions for the Crisis Intervention Strategies Survey

Information withheld for privacy.




School:
District:
Your Occupation or Role:
Assessment
Feature Current Status Need for Improvement
Please circle one. Please circle one.
Options exist to allow classroom instruction to * Inplace * High
continue when a crisis or problem behavior * Partially in place *  Middle
occurs in the classroom. * Notin place. *  Low
Procedures are in place to address crisis * Inplace * High
situations. * Partially in place * Middle
* Not in place. *  low
Data on problem behavior or crisis * Inplace * High
interventions patterns are collected and * Partially in place * Middle
summarized within an on-going system. * Notin place. *  lLow
All staff are involved directly and/or indirectly * inplace * High
in crisis interventions. * Partially in place * Middle
* Notin place. *  Low
Physical environment features are modified to * Inplace * High
limit unsupervised settings, unclear traffic e Partially in place * Middle
patterns, and in appropriate access to and * Notin place. *  Low

exiting from school grounds to reduce crisis
situations.

Please list the crisis intervention strategies you
use in your classroom in the box to the right.

Of the interventions that you provided. Please
rate each intervention individually based of
the given scale.

1= Not effective intervention

2= Slightly effective intervention
3=Moderately effective intervention
4= Effective intervention

SYIHOVAL NOILVONAdd YO SHIDILVILS NOILNIAYHLNI
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